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INTRODUCTION 


Purpose 

The  purpose  of  this  booklet  is  to  provide  samples  of  student  writing  that 
exemplify  the  standards  that  governed  the  scoring  of  student  essays  on  the  June 
1988  Social  Studies  30  Diploma  Examination.  Examples  of  the  full  range  of  student 
writing  are  included.  The  accompanying  commentaries  discuss  selected  features  of 
the  students'  writing,  and  show  how  the  scoring  criteria  and  descriptors  used  to 
mark  the  essays  relate  to  the  students'  work.  The  information  in  this  booklet 
should  be  of  interest  to  classroom  teachers,  administrators,  and  students. 

Contents 

The  Social  Studies  30  Diploma  Examination  consists  of  two  parts:  70  multiple- 

choice  questions  worth  70%  of  the  examination  mark  and  a written-response  or 
essay  question  worth  30%  of  the  examination  mark.  This  booklet  deals  with  the 
June  1988  written-response  section,  which  required  students  to  write  ONE  complete 
and  unified  essay  defending  a position  on  an  issue  related  to  the  content  of  the 
Social  Studies  30  program.  Students  were  required  to  write  on  one  of  the  two 
essay  questions  presented.  The  June  1988  essay  questions  follow  on  pages  6 and  7. 

Each  example  of  student  writing  in  this  booklet  has  been  reproduced  as  it 
appeared  to  the  markers,  that  is,  in  the  student's  own  handwriting.  Because  of 
space  limitations,  the  student's  planning,  drafting,  or  rough  work  has  not  been 
included.  However,  teachers  and  students  should  be  aware  that  essays  receiving 
top  marks  have  invariably  been  planned.  Students  need  to  develop  their  own 
strategies  for  effective  planning. 

Accompanying  each  student  essay  is  a discussion  relating  the  characteristics 
of  the  essay  to  the  descriptors  in  the  scoring  guide.  The  complete  scoring 
guides  are  in  Appendix  A,  page  41. 

Appendix  B,  page  51,  presents  an  additional  example  of  student  writing  that 
demonstrates  an  interesting  and  original  approach  to  the  assignment  despite  the 
contraints  of  examination  conditions. 

Selection  of  Papers 

The  essays  selected  for  this  booklet,  excluding  the  one  found  in  Appendix  B,  were 
used  as  example  papers  for  training  markers  during  the  June  1988  marking  session. 
As  such,  these  papers  generally  illustrate  the  quality  of  student  work  at  each  of 
the  five  levels  of  accomplishment  described  in  the  scoring  guide.  In  Social 
Studies  30,  the  range  of  quality  of  student  writing  is  scored  as  follows: 
EXCEPTIONAL  - 5,  PROFICIENT  - 4,  SATISFACTORY  - 3,  LIMITED  - 2,  POOR  - 1.  Each 
essay  is  assessed  on  this  five-point  scale  for  specific  qualities  within  each  of 
the  following:  DESCRIPTION  OF  VALUE  POSITIONS,  DEFENCE  OF  POSITION,  DESCRIPTION 
OF  EXAMPLES  OR  CASE  STUDIES,  and  QUALITY  OF  LANGUAGE  AND  EXPRESSION.  (See 
Appendix  A for  details.) 

Although  the  example  papers  in  this  booklet  were  selected  because  each  generally 
illustrated  an  overall  score,  variations  within  that  overall  score  did  exist  in 
some  of  the  scoring  categories. 
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Establishing  Standards 


A group  of  teachers  initially  determined  the  range  of  student  performance  on  the 
June  1988  examination  writing  by  reading  a large  random  sample  of  papers  from 
across  the  province  to  determine  the  upper  and  lower  limits  of  the  writing. 

These  teachers,  or  rangefinders,  selected  papers  representative  of  the  range  and 
illustrative  of  the  various  scoring  descriptors  to  be  used  for  vetting  by  group 
leaders  and  training  of  markers. 

The  second  step  in  establishing  standards  was  a day-long  session  held  with 
teachers  specially  selected  to  serve  as  leaders  of  small  groups  during  the 
marking.  These  teachers  reviewed  the  representative  papers  from  rangefinding  and 
endorsed  them  as  appropriate  illustrations  of  the  various  scores  possible,  thus 
setting  standards  for  the  marking. 

Marking  Process 

Teachers  were  selected  for  marking  on  the  recommendations  of  their 
superintendents.  All  of  the  teachers  were  currently  teaching  the  course  and  had 
done  so  for  at  least  two  years.  They  spent  the  first  hours  of  the  marking  period 
in  an  intensive  training  session  that  included  a review  of  the  scoring 
descriptors  as  they  related  to  the  representative  papers  previously  selected  by 
the  rangefinders  and  group  leaders.  It  is  these  papers  that  are  discussed  in  the 
pages  that  follow. 

No  details  that  could  identify  a student  or  school  appeared  on  the  examination 
papers.  Markers  were  advised  not  to  mark  a paper  if  they  suspected  they 
recognized  its  source.  They  were  instructed  to  disregard  the  quality  of  the 
handwriting  in  evaluating  the  papers  and  to  return  a paper  unmarked  if  they 
thought  the  handwriting  could  influence  their  judgment.  No  marks  were  placed  on 
the  examination  booklets  during  the  marking  process.  Scores  were  recorded  on 
separate  score  sheets.  All  papers  received  three  independent  readings. 

Provision  was  made  for  a fourth  reading  if  the  scores  awarded  by  the  previous 
three  markers  varied  to  the  extent  that  the  student's  final  grade  would  be 
significantly  affected. 

Cautions 


The  following  cautions  should  be  kept  in  mind  when  reading  this  booklet  or  when 
using  the  contents  for  instructional  planning. 

1.  These  papers  are  examples  of  student  writing  that  reflect  an  interpretation 
of  the  standards  that  teachers  established  specifically  for  the  June  1988 
marking  session.  The  interpretation  of  the  standards  and  the  judgments  made 
by  markers  at  that  time  may  vary  with  other  writing  assignments  and  with 
writing  completed  under  different  circumstances.  These  samples  of  writing 
should  not  be  used  as  models  for  instructional  purposes.  Rather,  they  are 
intended  to  demonstrate  how  the  scoring  criteria  were  applied  to  samples  of 
student  writing  from  the  June  1988  examination  only.  However,  the  stronger 
papers  illustrate  features  of  content,  organization,  level  of  discussion, 
quality  of  evidence,  and  quality  of  expression  that  indicate  generally  what 
students  should  strive  to  achieve. 
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2. 


It  should  also  be  noted  that  neither  the  essay  questions  nor  the  scoring 
guide  is  meant  to  limit  students  to  a single  organizational  or  rhetorical 
approach  in  completing  the  assignment.  Students  are  free  to  select  and 
organize  their  materials  in  any  manner  that  they  feel  will  best  present 
their  position  on  the  issue.  The  student  essays  in  this  booklet  illustrate 
just  a few  of  the  MANY  organizational  strategies  used  by  students  in  June 
1988. 

3.  Readers  should  consider  each  student's  accomplishments  in  light  of  the 
constraints  of  the  examination;  students  are  able  to  produce  only 
first-draft  quality  writing.  Given  more  time  and  access  to  appropriate 
resources,  students  would  be  expected  to  produce  papers  of  considerably 
improved  quality.  In  this  regard,  an  essay  has  been  included  in  Appendix  B 
(see  page  51)  that  demonstrates  a creative  and  interesting  approach  to  the 
assignment  despite  these  limitations. 
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TOPIC  A 


ESSAY  ASSIGNMENT 


Some  economists  believe  that  individuals  can  best  achieve  self-fulfilment  and 
personal  material  welfare  through  the  pursuit  of  profit  in  whatever  endeavor  they 
choose.  They  believe  that  such  goals  can  only  be  realized  in  a free  and 
competitive  economy.  Other  economists  hold  that  the  unrestrained  pursuit  of 
profit  benefits  only  a few  and  creates  serious  social  conflicts.  These 
economists  believe  that  the  pursuit  of  the  collective  needs  of  society  through 
co-operation  is  preferable  to  competitive  profit  seeking  and  its  potential  for 
exploitation. 

SHOULD  GOVERNMENTS  ENCOURAGE  THE  PROFIT  MOTIVE  IN  THEIR  NATIONS'  ECONOMIES? 

In  an  essay,  choose  and  defend  a position  on  this  issue. 


THE  CONTENT  OF  YOUR  ESSAY  WILL  BE  EVALUATED  ON  HOW  WELL  YOU: 

- Identify  and  thoughtfully  describe  alternative  value 
positions  underlying  the  issue 

- Defend  a position  on  this  issue  by  using  logical  and 
persuasive  arguments 

- Select  and  accurately  describe  one  or  more  relevant 
examples  or  case  studies  drawn  from  your  knowledge  of 
social  studies  content  in  defending  your  position 

TOTAL  MARKS  FOR  CONTENT 

- Marks  allotted  for  quality  of  language  and  expression 


( 5 marks) 


(10  marks) 


(10  marks) 


(25  marks) 
( 5 marks) 


TOTAL  MARKS  FOR  ESSAY 


30  marks 


NOTE:  Organize  your  essay  in  a manner  that  will  best  defend  your  position 

on  the  issue.  The  mark  allocation  described  above  is  not  intended 
to  imply  an  organizational  structure  for  your  essay. 


BE  SURE  TO  INDICATE  YOUR  CHOICE 
OF  TOPIC  ON  THE  BACK  COVER. 
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TOPIC  B 


ESSAY  ASSIGNMENT 


Prior  to  and  during  the  20th  century,  governments  and  patriotic  leaders  of  all 
descriptions  have  encouraged  the  growth  of  devotion  to  one's  country  and 
"motherland."  They  believe  that  such  a commitment  among  the  population 
enhances  the  establishment  of  a strong  and  unified  nation  state.  Other 
governments  and  leaders,  particularly  in  recent  times,  have  questioned  the 
value  of  such  nationalistic  loyalties.  Rather,  they  believe  that  such 
commitments  need  to  be  more  global  in  focus  in  order  to  preserve  world  peace 
and  stability. 

SHOULD  NATIONS  ENCOURAGE  THE  GROWTH  OF  PATRIOTISM  AMONG  THEIR  POPULATIONS? 

In  an  essay,  choose  and  defend  a position  on  this  issue. 


THE  CONTENT  OF  YOUR  ESSAY  WILL  BE  EVALUATED  ON  HOW  WELL  YOU: 

- Identify  and  thoughtfully  describe  alternative  value 
positions  underlying  the  issue 

- Defend  a position  on  this  issue  by  using  logical  and 
persuasive  arguments 

- Select  and  accurately  describe  one  or  more  relevant 
examples  or  case  studies  drawn  from  your  knowledge  of 
social  studies  content  in  defending  your  position 

TOTAL  MARKS  FOR  CONTENT 

- Marks  allotted  for  quality  of  language  and  expression 


( 5 marks) 


(10  marks) 


(10  marks) 


(25  marks) 
( 5 marks ) 


TOTAL  MARKS  FOR  ESSAY 


30  marks 


NOTE:  Organize  your  essay  in  a manner  that  will  best  defend  your  position 

on  the  issue.  The  mark  allocation  described  above  is  not  intended 
to  imply  an  organizational  structure  for  your  essay. 


BE  SURE  TO  INDICATE  YOUR  CHOICE 
OF  TOPIC  ON  THE  BACK  COVER. 
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TOPIC  A 


Student  Sample  One 
General  Comments 

This  writer  introduces  and  thoughtfully  integrates  two  alternative  value 
positions  that  contemporary  societies  must  consider.  This  discussion  of  values, 
which  occurs  throughout  the  essay,  demonstrates  an  insightful  understanding  of 
the  choices  involved  in  the  issue.  A position  is  established  through  a 
comprehensive  and  largely  accurate  discussion  of  case  studies  that  remains 
focused  on  the  topic  of  the  profit  motive.  A firm  link  is  established  between 
the  position  taken  and  the  evidence  presented  to  support  it.  This  writer's 
discussion  of  social  studies  content  reveals  a mature  use  of  language  and 
vocabulary.  This  essay  is  representative  of  5 EXCELLENT  in  most  reporting 
categories.  It  exceeds  the  minimum  standards  by  a considerable  degree  and 
represents  the  middle  level  of  work  produced  by  honors  students. 
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Description  of  Value  Positions 

The  writer  shows  a clear 
grasp  of  the  alternative 
values  "personal  freedoms" 
and  "collective  good"  and  has 
thoughtfully  explored  them: 
"people  who  value  the 
collective  good  of  the  state 
would  recommend  a public 
enterprise  system,  condemning 
the  private  enterprise 
system's  lack  of  unity  and 
failure  to  handle  the  social 
problems  it  causes."  This 
exploration  of  values  is  then 
carefully  integrated  with  the 
essay  topic:  "these  arguments 
may  be  reduced  to  a simple 
choice  . . . whether  a 
government  should  encourage 
the  profit  motive. ..."  The 
writer  has  firmly  embedded 
the  issue  of  value  choice 
throughout  the  essay;  for 
example,  in  later  reference 
to  unfair  business  practices 
"Government  control  over 
businesses,  in  the  interest 
of  the  collective  good  of  the 
country,  has  taken  priority 
over  individual  freedom. ..." 
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Defence  of  Position 

The  writer’s  position  is 
clearly  evident:  "the  profit 
motive  should  be  encouraged, 
but  only  to  a point . " A 
strong  relationship  is 
established  between  the  case 
studies  presented  and  the 
position  taken.  For  example, 
"The  American  government  has 
therefore  taken  actions  which 
may  run  contrary  to  the 
profit  motive,  but  which  have 
helped  the  United  States  cope 
with  its  economic  and  social 
problems."  This  insightful 
discussion  of  alterations  to 
the  operation  of  the  profit 
motive  in  each  of  the  case 
studies  examined  leads 
convincingly  to  the  writer's 
conclusion  that  governments 
must  balance  "promotion  of 
the  profit  motive  and 
government  interference  in 
the  economy. ..."  Throughout 
the  essay,  the  writer 
successfully  develops  a 
number  of  clear  arguments  to 
support  the  position  taken. 
These  include  economic 
considerations  ("Application 
of  the  profit  motive, 
however,  has  resulted  in 
greater  economic  expansion") 
and  social  costs  ("the  number 
of  citizens  living  below  the 
poverty  line  has  been 
growing. . . " ) . 


Description  of  Examples  or 
Case  Studies 


This  is  a mature  paper  that 
demonstrates  a firm  grasp  of 
the  essential  characteristics 
of  Canadian,  American,  and 
Soviet  economies.  The 
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writer's  examples  are  clearly 
relevant  to  the  issue:  "In 
the  United  States,  the  profit 
motive  is  highly  promoted  as 
the  key  to  a flourishing 
economy."  Some  of  the 
discussion  illustrates  a firm 
grasp  of  theory;  accurate  and 
well-chosen  references  to 
such  current  policies  or 
issues  as  glasnost  , 
privatization,  and  the  bail 
out  of  Chrysler  demonstrates 
the  writer's  comprehensive 
knowledge.  Appropriate  use 
of  social  studies  terminology 
is  particularly  notable: 
"Typical  of  a mixed  economy, 
private  ownership  and 
nationalization  exist  side  by 
side. ..." 


Quality  of  Language  and 
Expression 

Major  strengths  of  this  essay 
are  clarity  of  thought  and 
strong  organization. 
Throughout,  the  writer's 
argument  is  firmly  controlled 
and  forceful:  "The  pursuit  of 
a collective  good  [in  the 
Soviet  Union]  was  marred  by 
low  productivity  due  to  a 
lack  of  worker  incentive." 
Both  the  sentence  structure 
and  the  vocabulary  are  quite 
sophisticated:  "Flawed 
application  of  Keynes' 
philosophy  has  resulted  in 
large  national  debts  in  both 
Canada  and  the  United 
States . . . . " 
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~JljL  C ^-o 
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f 7^i A,J>*=r(f. Q.^a&  aadionr, <y^ 

>_  pAZ^^-/y^y aao^Jx-qA — ^-~ 

.J'ols^jL o(j2s££2. <>^-  4w^  G^clJL 

rK^J  7 ^g.  ShXiLe  ) ^y . ^A&zJ-.  c/jMo.^ 
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TOPIC  A 


Student  Sample  Two 
General  Comments 

This  writer  clearly  demonstrates  an  understanding  of  the  value  dilemma 
inherent  in  the  issue.  A middle-of-the-road  position  is  taken  and  defended  by 
an  examination  of  relevant  evidence.  The  writer  has  chosen  appropriate  and 
potentially  strong  arguments  but  has  not  developed  those  arguments  as 
insightfully  as  one  might  expect.  While  there  is  some  occasional 
over-generalization  and  minor  factual  error,  the  discussion  displays  a good 
understanding  of  social  studies  content  and  proficient  writing  skills.  This 
essay  is  representative  of  4 PROFICIENT  in  most  reporting  categories  and 
generally  exceeds  the  minimum  standards. 


Sif\f  o_  y A gvf  cLMsi a j _#/ 
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fAGpt  ikctedhrL*  Asrxd  SCTT\L.  ft^cTrAl  ■ 
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jdrnvjt  jkL.  r^JruAL  df  rAA^  > gt/^Q^aJlu  Ms 
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SL  /r\A/^ 
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, , , 

^zM'wMk l .4  spd^j.  yncL.^m^  . . 

OrjjL.  C oaJL-  ujKjcA..  pkavrCO  1 fos  7^  iks.  ^kZ£  of  a..fU*AJL 

C4f>hhs£  m tofyMtLxdh*  cMx/UAQ  Lb^ 

imA T pM>.  tv(  ikjL . atfB 


(fdity-  *( ikSL  -(ijf#  A >/ OLcAMiftJ 

— 16  — 


Description  of  Value  Positions 

This  writer  reveals  a clear 
understanding  of  the  choices 
inherent  in  the  issue. 
"Personal  freedom"  and 
"economic  equality"  are 
identified  as  value 
alternatives  after  a general 
discussion  of  the 
consequences  associated  with 
opposing  views  on  the 
importance  of  the  profit 
incentive.  Throughout  the 
paper  the  writer  develops  the 
dilemma  between  increasing 
economic  prosperity  and 
consequent  exploitation,  and 
of  increasing  greater 
equality  and  consequent 
reduction  in  individual 
initiative:  "Even  in  the 
USSR,  it  is  desirable  to 
provide  incentives  for 
workers...."  In  fact,  a 
concluding  argument  made  by 
the  writer  is  value-based: 

"It  can  be  seen  that  [in  the 
Swedish  example]  there  is  no 
need  to  sacrifice  personal 
freedom  to  attain  economic 
equality. " 


Defence  of  Position 


The  defence  of  position  is 
based  on  well-considered 
arguments  developed  through 
basic  supportive  evidence. 


rvof  foryr  7^0  ^d.o/..^LL- 
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J^Uu 
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f Wipia^  iSofl/U^  H^vA  7s>  aJo^JL^  -b  *dh>jur\  /.CCrypr^K-  ■ 


0i /sJL 
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tV 
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4k  y.  uj(\{  Uc4QJ\\mr>  A rtsriA.  ; ^ m/  U*Af&uy\  u/4^k  -^\jl 
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J(LArr\<^  M -PKg  O^SkL kfrAs  {q&fh\ . -Ajj  (cl^A 

kkjM  IrcRAiJU)  for  pAirtdc  caI^i^o^.  tyf  4/Ad  (d^A 


dd\SL- 


pA< 

JmLf-  &AJLV  p(ACJh<t  _&{_£Ll 
US^iS^  ioAjd  /b  iyg^>  /iic/u?  td/Uk , piAC&rct 

<*{  Ajl  hdificA  J2jpi  (MJtbyJsd  <zdj±uf  > Frt/l/r^W  si/l  -ddUAj^k 
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V^W-  SWkAhdb  * , UJHL  kkx  V)dm_  nnor^Uj  ; -i^jL  jaArcJU^.  &AS. 
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c^w  kxll' 
dP^lr^rr^A  df 

^ ^g.  dirvt&o^d i C fytoVidjL  -£k$.  ^rcJUAOrJj  .cu^jpf 

/n^o/irC  nyrfj's^-  frf  Ml  u^pAatd  a^J  Cc^kA'A/A  ■eccycrrC^A  • 
Aa'Uco^ p^sL-  <yf  jfcls  duirtd  a/ncu^d  a(  /A^i^n//gh 

i’k  ~rki^  *y»^qv\  ti  iv?>ogg(  c^.rcAj  ^.fL^r^ic. 
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The  case  studies  and  examples 
are  connected  by  clear 
transitions  that  represent 
progressive  stages  in  the 
writer's  position:  "A  perhaps 
radical  solution  to  such  a 
problem  [with  laissez  faire] 
may  be  found  in  the 
collectivist  policy  of  the 
present  day  Soviet  Union." 

The  relationship  between  the 
writer's  position  and 
supportive  evidence  is 
reinforced  by  bringing  all 
these  examples  together  under 
one  key  position:  "The  best 
way  of  measuring  the  success 
of  each  of  these  systems  . . . 
lays  in  comparing  their  Gross 
Domestic  Production  levels." 
This  point  leads  to  a strong 
conclusion  that  synthesizes 
the  evidence:  "We  can  see 
from  the  aformentioned 
situations  that  an  economy 
which  does  not  weave  any 
profit  incentives  into  the 
fabric  of  its  system,  is 
unable  to  reach  its  full 
potential . . . . " 

Description  of  Examples  or 
Case  Studies 


The  writer,  in  arguing  a 
position,  has  chosen  to  survey 
a variety  of  relevant  examples 
— from  18th  century  England 
to  the  present-day  Soviet 
Union.  These  descriptions  do 
contain  some  unsubstantiated 
over-  generalizations:  "Here 
[the  Soviet  Union], 
unemployment,  inflation  and 
exploitation  are  not 
factors,"  or  again,  that 
Sweden  holds  "no  ideology  by 
which  to  steer  its  course...." 
Despite  these  limitations, 
the  information  presented  is 
sufficiently  broad  and  well- 
developed  to  reveal  a good 
grasp  of  social  studies 
content . 
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t *>k\cA  0sJL  red  rs^KjoC  jo  r^j.xtnL  ^-fonnvW-  ua^^ig n • 
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r/Jf  i i fir  fxA  i\rxk.  IcxAjtJrjLiA-  j&k 

-fK^,  b&t  OnSUj  ^ rfvdlU^Ji Avy  ^ivSL  ZALCdAJ  rf  -iAck-  <yf  fkUA, 

OJ^Msr^  rvO^o^  U/j^,  ir\  jjjJA . Gr^S  hkr^/l<^ 
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-k  £^rt  skzJ^  JlirdspMhd-  <^rfUn)J-  jksL^g^  &(^Cxjyo^)c 

ftlrfki  JUftJleM  iflV\-  ^ OW  -#^cf.  //I 
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-fe>  aJxaj^  prjrvsr*:^  - 


Quality  of  Language  and 
Expression 

The  writer's  meaning  is 
clearly  communicated  through 
good  organization  and  an 
effective  use  of  language: 
"Some  experts  feel  that  an 
unchecked  market  economy, 
using  the  profit  incentive  as 
a basis,  results  in  the 
exploitation  of  lower  class 
workers  which  leads  to  social 
and  economic  conflicts." 
Occasional  awkwardness, 

Soviet  farmers  "are  able  to 
increase  their  income 
somewhat  and  unstablize  the 
government's  hold,"  does  not 
distract  from  the  intent  of 
the  writer.  The  writing  is 
essentially  free  from 
distracting  errors  in 
spelling  and  grammar. 
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TOPIC  A 


Student  Sample  Three 
General  Comments 

This  writer  demonstrates  an  adequate  understanding  of  alternative  value 
positions  but  does  not  suggest  that  a dilemma  is  apparent  with  this  issue. 

Two  relevant  case  studies  are  developed  in  a straightforward,  mechanical 
manner.  While  a position  is  evident,  it  is  somewhat  weakened  by  a favorable 
description  of  an  opposing  position.  The  writer's  expression  reveals  adequate 
use  of  language,  including  correct  conventions  and  vocabulary.  This  essay  is 
representative  of  a 3 SATISFACTORY  in  most  reporting  categories  and  generally 
meets  the  minimum  standards. 
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Description  of  Value  Positions 

Alternative  value  positions 
are  alluded  to  throughout  the 
essay  but  are  not  specifically 
stated  or  developed.  Values 
such  as  "benefit  of  society," 
"Self-fulfillment,"  and 
"personal  achievement"  reveal 
an  adequate  understanding  of 
the  issue;  however,  only 
those  values  associated  with 
capitalism  are  discussed  to 
any  extent . 

Defence  of  Position 


The  writer  has  taken  a 
definite  position,  but  the 
support  for  the  position  is 
undeveloped  and  contains 
unsupported  assertions  that 
the  writer  presumes  the 
reader  will  accept  on  faith; 
"individuals  will  work  harder 
if  there  is  something  in  it 
for  themselves,"  and  "profit 
motive  . . . leads  to 
creativity  . . . [that] 
constantly  changes  and  shapes 
a society."  There  are  some 
over-generalizations  and 
questionable  assertions  such 
as  the  conclusion  that 
guaranteed  minimum  income 
leads  to  massive  unemployment. 
While  the  case  studies  are 
appropriate,  the  positive 
evaluation  of  the  command 
economy  does  not  relate  well 
to  the  writer's  advocacy  of 
the  profit  motive. 
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Description  of  Examples  or 
Case  Studies 


The  two  relevant  case  studies, 
the  U.S.S.R.  and  the  U.S.A., 
illustrate  some  of  the  basic 
features  of  each  type  of 
economy,  but  the  discussion 
tends  to  be  simplistic: 
"Individuals  will  work  harder 
if  there  is  something  in  it 
for  themselves";  "the 
individual  must  be  controlled 
or  he  will  bring  ruin  upon 
the  state...."  The  writer 
exhibits  adeguate 
understanding  of  social 
studies  content,  but  the 
examples  lack  depth  and 
complexity. 

Quality  of  Language  and 
Expression 

The  writer's  meaning  is 
clearly  understood,  and  care 
and  attention  are  paid  to 
spelling,  grammar,  and 
vocabulary.  However,  the 
presentation  is  somewhat 
weakened  by  the  repetition  of 
simple  assertions  such  as  the 
writer's  position  on  the 
issue.  Because  the  level  of 
thought  and  discussion  is 
relatively  simple,  the  writer 
takes  minimal  risks  in  the 
control  of  language  and 
expression.  There  is  little 
chance  for  error  in  language, 
and  thus  the  reader  expects 
correctness . 
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TOPIC  A 


Student  Sample  Four 
General  Comments 


While  this  writer  identifies  two  value  positions,  the  discussion  reveals  a 
limited  understanding  of  the  choices  inherent  in  the  issue.  A position  is 
evident  but  appears  contradictory,  and  it  is  supported  primarily  by  emotional 
assertions.  The  development  of  supportive  evidence  is  disjointed  and  somewhat 
confused.  The  expression  reveals  errors  and  uncertainty  that  detract  from  the 
clarity  of  the  paper.  This  essay  is  representative  of  2 LIMITED  in  most 
reporting  categories  and  consequently  fails  to  meet  the  minimum  standard. 


(Tioe^o-  -Wlitt&M  , Description  of  Value  Positions 
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uncertain  understanding  of 
the  issue  by  identifying 
"government  control"  as  a 
value.  The  relationship  of 
the  value  positions  to  the 
issue  of  the  profit  motive  is 
not  made  clear. 


Defence  of  Position 

The  argument  is  based  more  on 
emotion  than  on  fact  or 
logic,  and  the  case  studies 
are  insufficiently  described 
such  as  "Going  to  school  for 
nine  years  to  become  a doctor 
or  lawyer  and  get  paid  the 
same  amount  as  a waitress?" 
The  relationship  between  case 
studies  and  the  conclusion  is 
flawed.  The  writer  asserts 
that  Canada's  mixed  economy 
is  the  best  system  and  yet 
that  Sweden's  democratic 
socialism  is  an  undesirable 
system.  This  assertion 
suggests  that  the  writer  is 
not  certain  about  features  of 
either  economy.  The  major 
concluding  statement  lumps 
together  disparate  economic 
systems  in  a way  that  shows 


both  M&JthU&OQ  g^xcLi  ua±£CimfTcr>.  limited  understanding  of  the 

* ersaA^  LndjVM^Lh  role  of  the  profit  motive 


prof: 

within  each  system. 
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Description  of  Examples  or 
Case  Studies 
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The  use  of  Adam  Smith,  Karl 
Marx,  Canadian  mixed  economy, 
and  Swedish  socialism  are  all 
relevant,  but  information  on 
each  is  very  limited  and 
vague.  The  writer  exhibits 
serious  confusion  in  the  use 
and  definition  of  "mixed 
economy,"  a key  social 
studies  concept.  Canada's 
mixed  economy  is  "best"  while 
democratic  socialism  is 
"unrealistic  as  the  rich  are 
discriminated  against  as  a 
result  of  being  taxed." 


Quality  of  Language  and 
Expression 

The  use  of  "bourgeoisie"  and 
"proletariat"  indicates  some 
understanding  of  social 
studies  terminology.  The 
writer's  meaning  is  generally 
understood;  however,  there 
are  some  problems  with 
spelling  and  grammar. 
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TOPIC  A 


Student  Sample  Five 
General  Comments 

This  writer  demonstrates  a weak  understanding  of  the  issue.  Although  the 
writer  mentions  a number  of  terms  related  to  values,  alternative  positions  are 
not  developed.  A position  is  discernible,  but  the  attempt  to  defend  it  is 
weakened  and  contradicted  by  abbreviated  case  studies  that  contain  distracting 
inaccuracies.  The  paper  shows  serious  faults  in  grammar,  sentence  structure, 
and  spelling.  This  essay  is  representative  of  1 POOR  in  most  reporting 
categories  and  consequently  fails  to  meet  the  minimum  standard. 
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Description  of  Value  Positions 

While  "collectivization," 
"stability,"  and  "growth"  are 
mentioned  and  "efficiency" 
implied,  alternative  value 
positions  are  not  developed 
or  realized.  Statements  such 
as  "I  can  not  see  the  country 
retaining  its  strength  if  we 
regressed  to  a collective 
state"  or  "the  government 
must  show  the  population  what 
it  has  to  gain,  and  gain  it" 
indicate  some  understanding 
of  the  issue  but  beg  further 
explanation  and  analysis. 

Defence  of  Position 

While  the  student's  position 
is  generally  evident,  the 
paper  is  marred  by  a lack  of 
accurate  supporting  evidence 
and  a failure  to  elaborate  a 
logical  position.  The 
writer's  erroneous  assertion 
that  Hitler's  removal  of  the 
profit  motive  caused  Germany 
to  come  "back  booming  louder 
than  ever"  does  not  support 
the  position  that  the  profit 
motive  encourages  the 
individual  to  "excell." 
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Description  of  Examples  or 
Case  Studies 
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The  writer’s  use  of  inter-war 
Germany  may  be  relevant,  but 
the  description  is  vague  and 
contains  factual  errors: 
"Germany  post  W.W.  I was 
economically  nonexistant , " 
and  "Hitler  . . . took  away 
the  profit  motive."  The 
example  is  insufficiently 
described  to  support  clearly 
the  writer's  position.  The 
Canadian  example  is  not 
developed. 


Quality  of  Language  and 
Expression 


The  essay  is  vague  and  poorly 
organized.  Some  sentences 
leave  the  reader  unsure  of 
the  writer's  meaning;  others 
contain  serious  flaws  in 
grammar  and  spelling:  "If  the 
government  promotes  the  profit 
motif  in  their  country,  it 
could  effect  the  country  in 
any  given  way,  this  all 
depending  on  their  Ideals." 
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TOPIC  B 


Student  Sample  One 
General  Comments 

This  writer  demonstrates  a mature  and  thoughtful  understanding  of  the  dilemma 
inherent  in  the  issue.  Well-chosen  case  studies  are  used  to  develop  the  argument 
that  a "sense  of  national  belonging"  must  be  balanced  against  the  need  for 
"international  understanding."  Case  studies  are  concise  and  to  the  point.  The 
writer's  argumentation  integrates  factual  content  with  a consistent  value 
orientation  to  reach  a thoughtful  and  forceful  conclusion.  The  writer 
communicates  effectively  and  demonstrates  a mature  use  of  language  and 
conventions.  This  essay  is  representative  of  5 EXCELLENT  in  all  reporting 
categories.  It  exceeds  the  minimum  standards  by  a considerable  degree  and 
represents  the  middle  level  of  work  produced  by  honors  students. 
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Description  of  Value  Positions 

The  value  positions  are  well 
integrated  into  the  body  of 
the  essay;  they  figure 
prominently  in  the  case 
studies,  as  in  the  statement 
"The  [Toronto  Economic] 
summit  will  hopefully  place 
the  global  economic  needs 
before  separate  national 
problems."  The  writer  also 
clearly  shows  insight  into 
the  implications  involved  in 
the  choice  of  value 
alternatives:  "nationalism, 

while  promoting  a sense  of 
security  and  worth,  also 
poses  the  danger  of  reaching 
extreme  levels." 


Defence  of  Position 
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The  argument  is  forceful  and 
mature,  demonstrating  strong 
organizational  skills.  A 
clear  relationship  is  made 
between  the  evidence  and  the 
position  taken.  The  writer's 
position  relates  to  the  value 
positions:  "The  position  that 
Canada  should  take  on  this 
topic  is  an  increased  state 
of  international  understanding 
while  preserving  a regulated 
sense  of  national  belonging." 
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A sophisticated  effort  at 
synthesis  of  alternative 
value  positions  is  made  in 
the  concluding  paragraph: 
"While  nationalism  enhances 
and  motivates  a country  to 
unify  and  to  work  as  one,  it 
is  important  to  remember  that 
the  same  principal  applies  on 
an  international  scale." 

Description  of  Examples  or 
Case  Studies 

The  examples  are  well  chosen 
and  indicate  a high  level  of 
social  studies  awareness. 

The  discussion  of  the  extreme 
nationalism  of  Hitler's 
Germany,  the  development  of 
the  United  Nations  out  of  the 
lessons  of  the  League  of 
Nations,  and  the  1988  Toronto 
Economic  Summit  are  well 
linked  to  the  writer's 
discussion  of  values  and  to 
the  ultimate  position:  "The 
intense  nationalism  of 
Hitler's  Germany  led  to  many 
hostilities  and  finally  to 
global  conflict." 
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Quality  of  Language  and 
Expression 

The  writer  presents  a unified 
essay  in  which  the  separate 
elements  have  been  blended 
together  in  a natural  and 
forceful  piece  of  writing.  A 
mature  use  of  vocabulary  and 
sentence  structure  is  evident 
in  sentences  such  as  "Human 
nature  dictates  our  desire 
for  a sense  of  belonging 
resulting  in  territorial 
divisions  and  patriotism  to 
our  nation." 
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TOPIC  B 


Student  Sample  Two 
General  Comments 

This  writer  clearly  identifies  two  value  positions  and,  although  the  concept 
of  "internationalism"  is  somewhat  undeveloped,  there  is  evidence  that  the 
writer  clearly  understands  the  dilemma  inherent  in  this  issue.  The  case 
studies  are  well  chosen  and  are  used  effectively  to  support  the  writer's 
position.  The  writer's  meaning  is  clear,  and  minor  errors  in  word  usage 
probably  result  from  the  circumstances  of  writing.  This  essay  is 
representative  of  4 PROFICIENT  in  most  reporting  categories  and  generally 
exceeds  the  minimum  standards. 
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Description  of  Value  Positions 

The  writer  clearly  identifies 
the  value  positions 
"nationalism"  and 
"internationalism,"  and  shows 
a keen  awareness  of  the 
dilemma  posed  by  patriotism: 
"when  the  patriotism  . . . 

results  in  the  discontent  of 
several  others  [nations] , the 
eventual  outcome  is  most 
often  in  direct  opposition  to 
the  goals  of  peace, 
prosperity,  and  security." 

The  writer's  treatment  of 
internationalism  is  not 
thorough,  but  the  values  have 
been  embedded  throughout  the 
essay. 

Defence  of  Position 

The  writer's  position  is 
clear  and  well  supported: 

"The  fact  that  the  Germans 
were  willing  and  ready  to  go 
to  war  to  protect  their 
beliefs  displays  the  raw 
power  of  patriotism,  and  is 
the  reason  why  patriotism 
should  not  be 
encouraged. ..."  In  this 
example,  the  student's 
position  is  strengthened  by 
linking  values  and  evidence. 
The  brevity  of  evidence  may 
sometimes  weaken  the 
position,  but  overall  the 
defence  of  position  is 
logical  and  clearly  developed. 
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Description  of  Examples  or 
Case  Studies 


The  author's  analysis  of 
nationalism  in  Hitler's 
Germany  and  internationalism 
in  the  League  of  Nations  is 
effective  and  relevant.  The 
suggestion  that  "the  reasons 
for  the  lack  of  success  shown 
by  the  League  of  Nations  in 
assuring  world  peace  include 
the  U.S.'s  non-involvement 
. . . and  the  lack  of 
military  assistance  in  the 
event  of  a crisis"  shows  a 
good  understanding  of  social 
studies  content.  The 
assertion  that  "the  UN 
harbored  the  Korean  War"  is 
vague  but  does  not  unduly 
detract  from  the  strength  of 
the  analysis. 


Quality  of  Language  and 
Expression 

The  writer's  argument  is  clear 
and  the  paper  shows  a good 
command  of  writing  skills. 
Although  there  is  some 
awkwardness  in  phrasing  ("the 
direction  Hitler  was  leading 
the  people  to  was  that  of 
popular  discontent"),  the 
author  is  also  capable  of 
employing  complex  sentence 
structure:  "Patriotism,  in 

itself,  is  not  a cause  for 
concern  among  nations  - rather, 
by  itself  it  often  leads  to 
positive  results...." 
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TOPIC  B 


Student  Sample  Three 
General  Comments 

The  writer  identifies  and  briefly  develops  alternative  value  positions, 
demonstrating  an  acceptable  understanding  of  the  issue.  The  case  studies  are 
relevant,  but  the  writer  takes  a simplistic  view  of  Germany's  war  with  the 
Soviet  Union.  Although  the  writer's  position  is  evident,  there  is  some 
confusion  in  the  attempt  to  support  it.  However,  there  is  an  effort  made  to 
integrate  the  value  positions  throughout.  Complex  sentences  are  sometimes 
unsuccessful,  but  the  writer's  meaning  is  generally  understood  in  spite  of 
errors  in  language  usage.  This  essay  is  representative  of  3 SATISFACTORY  in 
most  reporting  categories  and  generally  meets  the  minimum  standard. 
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Description  of  Value  Positions 

The  writer  identifies  the 
alternative  value  positions 
"nationalism"  and 
"internationalism,"  and 
adequately  develops  these 
positions.  Some  confusion 
exists,  however,  over  the 
relationship  between 
nationalism  and  patriotism: 
"Those  that  value  nationalism 
are  in  favor  of  patriotism." 

In  spite  of  this  error,  the 
writer  has  demonstrated  an 
acceptable  grasp  of  this 
dimension. 

Defence  of  Position 

While  the  writer's  stance  is 
clearly  articulated,  the 
support  for  the  position  is 
minimal.  The  presentation  of 
evidence  lacks  thoroughness 
and  development,  and 
therefore  assertions  such  as 
"the  mistrust  between 
nations,  demonstrated  by 
Germany's  example,  could 
prove  to  be  the  end  of  the 
human  race"  lack 
persuasiveness . 
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Description  of  Examples  or 
Case  Studies 
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Reich  is  relevant,  but  the 
evidence  is  somewhat 
simplistic  and  suffers  from 
lack  of  detail  and 
elaboration:  "The  Russians 
were  no  exception.  Because 
Hitler  despised  them,  he 
underestimated  their  strength 
and  intelligence.  This  was 
his  downfall  in  World  War 
II."  This  paper  shows  an 
adequate  understanding  of 
social  studies  content,  but 
it  lacks  breadth. 

Quality  of  Language  and 
Expression 

The  writer's  meaning  is 
generally  understandable  and 
the  thesis  is  presented  at 
several  points  in  the  paper. 
Although  sufficient  attention 
is  given  to  the  conventions 
of  writing,  there  are 
distracting  spelling  mistakes 
(Natzi,  merrits,  seperiour) . 
However,  the  writer  has 
attempted  some  complexity  in 
sentence  structure  ("This 
competition  [among  nations] 
can  be  peaceful  and  even 
constructive,  as  in  the 
olimpics,  but  far  more  often 
it  is  not"),  which  raises  the 
paper  above  the  level  of 
simple  declarative  phrasing. 
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- 34  - 


Akk  /(^UVYdd^  oj  JYUAucLcUl  AjJfaflrMA  Jj.M.lj  ^ 

n kin  'rfYwUL  /srA/vrurr1,  (yTXJinsi/w^  k] aAvjjt Am  C 
fxMvyJ  jjsdln^>y^uaA / /CoJJM  & 

J/n  JiabihjcyuJwf?.?  Jrdbjfp'n  /YloAi^rv>/  Zfr?y/ ~AasJ Xn 

jCi  Ahnd  lirtiJA  /jJQA , 


kJL 


idc/T-d 


/yy^L^tzuA  JkhyUn  ,/^.iUi  , J^Zr^in^? 

-IxarivpA.  £MibL  , Axr  J# ,s4h  Arid />£  AL  AtOnarx 

rlOJU  J A AjXu  d& : /crocux  /n&ux.  On  

Ail  cr^ 

J^AdWlA /tf/zAunftjQ : 0 ^rtl(  /y'jCAjWLLAf.r.  f<Axuy(u*rvi 
pil/nJA  /tool  J_y4.  jt/\rl£svLl  Zdjfifsl  JhA  a WJ&i-yi/yr^iA? 

O^VlgL  pddj,rstl  


35 


TOPIC  B 


Student  Sample  Four 
General  Comments 


Although  alternative  value  positions  are  mentioned  in  this  paper  there  is  no 
development,  which  indicates  that  the  writer  has  a limited  understanding  of 
the  issue.  The  case  studies  are  primarily  described  by  slogans  rather  than 
evidence.  Undeveloped  and  unsupported  emotional  assertions  rather  than 
logically  developed  arguments  are  used  in  the  defence  of  position. 
Awkwardness  and  inaccuracies  characterize  the  writing.  This  essay  is 
representative  of  2 LIMITED  in  most  reporting  categories  and  consequently 
fails  to  meet  the  minimum  standard. 


Description  of  Value  Positions 
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Only  one  value  position, 
patriotism,  is  really 
developed;  other  alternative 
value  positions,  "national 
security"  and  "international 
unity,"  are  raised  by 
rhetorical  questions  that  are 
not  developed,  leaving  the 
reader  to  doubt  the  writer's 
understanding  of  the  issue. 

Defence  of  Position 

The  writer's  argument  consists 
of  sweeping  assertions  and 
emotional  language.  The 
position  that  "patriotism  to 
ones  'motherland',"  has  lead 
to  suicide,  death  and  murder" 
is  not  supported  by  adequate 
evidence  or  logic.  The  use 
of  rhetorical  questions  is 
substituted  for  argument,  but 
this,  in  itself,  does  not 
advance  or  support  the 
defence  of  position. 
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Description  of  Examples  or 
Case  Studies 
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The  case  studies  employed  are 
relevant  but  underdeveloped. 
Assertions  take  the  place  of 
description,  and  there  are 
numerous  generalizations 
pointing  to  a restricted 
understanding  of  social 
studies  content:  "The  USA 
gets  their  populations  to 
commit  to  country  by  using 
such  propaganda  as  mom's 
apple  pie,  uncle  Sam,  and 
preservation  of  country." 

Quality  of  Language  and 
Expression 

There  are  many  errors  in 
syntax  and  spelling.  "Anyone 
no  matter  who  if  they  go  to 
war  they  have  succum  to 
patriotism  to  country."  The 
writing  reveals  a lack  of 
assurance  in  language  usage, 
and  consequently  the  reader 
must  struggle  to  discern  the 
writer's  intent. 


TOPIC  B 


Student  Sample  Five 
General  Comments 

This  writer  demonstrates  a minimal  understanding  of  the  issue  by  developing 
neither  alternative  value  positions  nor  adequate  case  studies.  The  defence  of 
position  is  illogical  and  awkwardly  developed.  There  are  serious  faults  in 
grammar,  spelling,  and  punctuation.  This  essay  is  representative  of  1 POOR  in 
most  reporting  categories,  and  consequently  fails  to  meet  the  minimum 
standards . 
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Description  of  Value  Positions 

Patriotism  and  collective 
security  are  suggested  as 
value  positions,  but  the 
writer  demonstrates  a 
confused  understanding  of  the 
issue  by  implying  that 
patriotism  is  linked  to 
business  prosperity  and 
school  spirit.  This  limited 
understanding  seriously 
undermines  the  treatment  of 
other  values  mentioned. 

Defence  of  Position 

There  is  an  attempt  to  show 
that  patriotism  leads  to 
national  prosperity  and  then 
to  global  prosperity,  but 
there  is  no  logical 
development  of  this  idea. 

The  defence  is  reduced  to  a 
number  of  wholly  unsupported 
assertions:  "being  loyal  [to 
your  country]  you  promote 
better  prosperity  in 
businesses . " 


38 


Description  of  Examples  or 
Case  Studies 
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The  passing  mention  of  the 
"winter  olimpic  games"  and 
the  attempt  to  equate  the 
promotion  of  patriotism  to 
the  encouragement  of  school 
spirit  betray  a serious  lack 
of  knowledge  of  social 
studies  content. 

Quality  of  Language  and 
Expression 

The  writing  shows  serious 
faults  in  language  usage, 
spelling,  and  grammar. 

Sentence  fragments  ("giving 
people  no  reason  to  want 
war",  "Making  the  country 
richer")  and  spelling  errors 
("amoung,  olimpics, 
compition")  are  frequent,  and 
they  seriously  interfere  with 
the  writer's  intended  meaning. 
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APPENDIX  A 


SOCIAL  STUDIES  30 
DIPLOMA  EXAMINATION  SCORING  GUIDE 
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SCORING  GUIDE:  TOPICS  A AND  B 


1 . DESCRIPTION  OF  VALUE  POSITIONS  (5  MARKS) 


Thoughtful  description  of  alternative  value  positions  underlying 
the  issue. 


GENERAL  CRITERIA  FOR  SCORING  THIS  DIMENSION 
Students  will  be  awarded  a mark  on  how  well  they  meet  the  following 


requirement : 

Requirement 

Criteria 

Thoughtfulness 

- Are  two  or  more  alternative  value 
positions  described? 

- How  adequately  developed  are  the 
descriptions? 

- What  depth  of  understanding  of  the 
issue  is  demonstrated  by  the 
description  of  alternative  value 
positions? 
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SCORING  GUIDE:  TOPICS  A AND  B 


I.  DESCRIPTION  OF  VALUE  POSITIONS  (5  MARKS) 


SCORE 

SCORING  DESCRIPTORS 

(5) 

EXCEPTIONAL 

The  description  of  the  alternative  value  positions 
is  thoughtful  and  reveals  an  insightful  understanding 
of  the  dilemma  inherent  in  the  issue. 

(4) 

PROFICIENT 

The  description  of  the  alternative  value  positions 
reveals  a clear  understanding  of  the  issue.  Some  of 
the  critical  features  of  these  positions  are  identified. 

(3) 

SATISFACTORY 

The  description  of  the  alternative  value  positions 
reveals  an  adequate  understanding  of  the  issue. 

(2) 

LIMITED 

The  description  of  the  alternative  value  positions 
reveals  an  uncertain  or  vague  understanding  of  the 
issue.  The  value  positions  stated  may  not  be  clearly 
related  to  the  issue. 

(1) 

POOR 

The  description  of  the  alternative  value  positions 
reveals  an  inaccurate  or  incomplete  understanding  of 
the  issue. 

(0) 

Zero  is  a special  category.  It  is  not  an  indicator  of 
quality.  It  should  be  assigned  to  papers  that  fail  to 
address  this  dimension. 
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SCORING  GUIDE:  TOPICS  A AND  B 


2 . DEFENCE  OF  POSITION  (10  HARKS) 


Logical  and  persuasive  defence  of  position  chosen  on  this  issue. 


GENERAL  CRITERIA  FOR  SCORING  THIS  DIMENSION 
Students  will  be  awarded  a mark  on  how  well  they  meet  the  following 


requirement : 

Requirement 

Criteria 

Logic  and  Persuasiveness 

- Is  the  writer's  position  evident? 

- How  well  does  the  writer  draw  a 
relationship  between  evidence  from 
the  examples  and/or  case  studies 
chosen  and  the  position  taken? 

- Are  the  arguments  based  on  reason 
and  scholarship  rather  than  emotion? 

- Are  the  arguments  based  on  valid 
assumptions  and  premises  that 
support  the  conclusions  made? 
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SCORING  GUIDE:  TOPICS  A AND  B 


2.  DEFENCE  OF  POSITION  (10  HARKS) 


SCORE 

SCORING  DESCRIPTORS 

(5) 

EXCEPTIONAL 

The  defence  of  position  is  based  on  convincing  and 
logical  arguments.  The  arguments  presented  are 
consistent  and  forceful,  demonstrating  originality  and 
insight . 

(4) 

PROFICIENT 

The  defence  of  position  is  based  on  well-considered 
arguments.  The  arguments  presented  are  logical  and 
clearly  developed. 

(3) 

SATISFACTORY 

The  defence  of  position  is  based  on  one  or  more 
adequate  arguments.  While  the  arguments  are  generally 
sound,  they  may  lack  somewhat  in  persuasiveness. 

(2) 

LIMITED 

The  defence  of  position  is  based  more  on  emotion  than 
logic  or  the  arguments  presented  are  confused  or  vague 
and  lack  development. 

(1) 

POOR 

The  defence  of  position  is  weak  because  a position  is 
hard  to  determine  OR  little  or  no  attempt  has  been 
made  to  defend  the  position  taken. 

(0) 

Zero  is  a special  category.  It  is  not  an  indicator  of 
quality.  It  should  be  assigned  to  papers  that  fail 
to  address  this  dimension. 
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SCORING  GUIDE:  TOPICS  A AND  B 


3.  DESCRIPTION  OF  EXAMPLES  OR  CASE  STUDIES  (10  MARKS) 


Accurate  and  comprehensive  description  of  one  or  more  relevant 
examples  or  case  studies  drawn  from  knowledge  of  social  studies 
content. 


GENERAL  CRITERIA  FOR  SCORING  THIS  DIMENSION 
Students  will  be  awarded  a mark  on  how  well  they  meet  the  following 


requirements : 

Requirements 

Criteria 

Accuracy 

- How  verifiable  or  factually  accurate 
is  the  description  of  the  examples 
and/or  case  studies  selected? 

Comprehensiveness 

- What  breadth  and/or  depth  of 

understanding  is  demonstrated  by  the 
description  of  case  studies  and/or 
examples  chosen? 

Relevance 

- Are  the  case  studies  and/or  examples 
related  to  the  issue? 

NOTE:  Examples  and  case  studies  from  social  studies  content  may  be 

historical  or  contemporary  and  drawn  from  the  study  of  Canada  or 
other  nations. 
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SCORING  GUIDE:  TOPICS  A AND  B 


3.  DESCRIPTION  OF  EXAMPLES  OR  CASE  STUDIES  (10  MARKS) 


SCORE 

SCORING  DESCRIPTORS 

(5) 

EXCEPTIONAL 

The  examples  or  case  studies  chosen  are  relevant, 
accurate,  and  comprehensively  described,  revealing 
a mature  and  insightful  understanding  of  social  studies 
content. 

(4) 

PROFICIENT 

The  examples  or  case  studies  chosen  are  relevant, 
accurate,  and  clearly  described,  revealing  a good 
understanding  of  social  studies  content. 

(3) 

SATISFACTORY 

The  examples  or  case  studies  selected  are  relevant  and 
adequately  described,  but  may  contain  some  minor  factual 
errors.  The  descriptions  reveal  an  adequate 
understanding  of  social  studies  content. 

(2) 

LIMITED 

The  examples  or  case  studies  selected,  while  relevant, 
are  vaguely  described  and  contain  inaccuracies, 
revealing  a restricted  understanding  of  social  studies 
content . 

(1) 

POOR 

The  examples  or  case  studies  chosen  are  relevant,  but 
a minimal  attempt  has  been  made  to  describe  them  and/or 
the  descriptions  contain  major  errors,  revealing  a 
lack  of  understanding  of  social  studies  content. 

(0) 

Zero  is  a special  category.  It  is  not  an  indicator  of 
quality.  It  should  be  assigned  to  papers  that  fail  to 
address  this  dimension,  OR  where  the  case  studies  and/or 
examples  chosen  are  not  relevant  to  the  issue. 
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SCORING  GUIDE:  TOPICS  A AND  B 


4.  QUALITY  OF  LANGUAGE  AND  EXPRESSION  (5  MARKS) 


Effective  use  of  language  and  expression. 


GENERAL  CRITERIA  FOR  SCORING  THIS  DIMENSION 


Students  will  be  marked  on  how  well  they  meet  the  following  requirements: 


Requirements 

Organization 


Conventions 


Syntax  and  Vocabulary 


Criteria 


- Does  the  essay  have  an  introduction, 
body,  and  conclusion? 

- Does  the  development  of  the  essay 
show  coherence  and  logical  order? 

- Does  the  student  use  correct 
grammar,  spelling,  and  mechanics? 
("Mechanics"  refers  to 
capitalization  and  punctuation. ) 

- Does  the  student  use  correct, 
appropriate,  and  effective  syntax 
and  vocabulary?  ("Syntax"  refers 
to  the  way  in  which  words  are  put 
together  to  form  phrases,  clauses, 
or  sentences.  "Vocabulary"  refers 
to  the  use  of  social  studies 
terminology  as  well  as  common  word 
usage . ) 
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SCORING  GUIDE:  TOPICS  A AND  B 


4.  QUALITY  OF  LANGUAGE  AND  EXPRESSION  (5  MARKS) 


SCORE 

SCORING  DESCRIPTORS 

(5) 

EXCEPTIONAL 

The  content  is  organized  in  such  a way  that  the  writer's 
meaning  is  unquestionably  evident.  The  expression 
reveals  a mature  use  of  language  structures,  spelling, 
and  vocabulary. 

(4) 

PROFICIENT 

The  content  is  organized  in  such  a way  that  the  writer's 
meaning  is  clearly  understood.  The  expression  reveals 
good  use  of  language  structures,  spelling,  and 
vocabulary. 

(3) 

SATISFACTORY 

The  content  is  organized  in  such  a way  that  the  writer's 
meaning  is  generally  understood.  The  expression 
reveals  an  awareness  of,  and  attention  to,  language 
structures,  spelling,  and  vocabulary. 

(2) 

LIMITED 

The  content  is  organized  in  such  a way  that  the  writer's 
meaning  is  vague.  The  expression  reveals  a lack  of 
assurance  in  language  structures,  spelling,  and 
vocabulary. 

1 (1) 
POOR 

The  content  is  disorganized  or  leaves  in  doubt  the 
writer's  meaning.  The  expression  reveals  serious  faults 
in  language  structures,  spelling,  and  vocabulary. 

(0) 

Zero  is  a special  category.  It  is  not  an  indicator  of 
quality.  It  should  be  assigned  to  papers  that  are 
blank  or  totally  illegible. 
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APPENDIX  B 


AN  ADDITIONAL  SAMPLE  OF 
STUDENT  WRITING 
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GENERAL  COMMENTS 


This  paper  illustrates  a creative  and  interesting  approach  to  the  essay 
assignment  that  was  achieved  despite  the  constraints  of  examination  conditions 
and  format  writing.  This  student  essay  on  Topic  B is  unusual  in  its  tone  and 
use  of  metaphor,  yet  it  is  a unified  work  drawing  from  a wide  range  of  social 
studies  content.  The  paper  also  fulfils  all  the  requirements  of  the 
assignment.  Besides  the  solid  grounding  in  content,  there  is  a certain 
independence  of  thought  that  is  unique,  going  beyond  the  structure  that  has 
become  common  to  this  portion  of  the  examination. 

Altogether  this  paper  demonstrates  that  a student  writer  can  adopt  an 
unconventional  and  inventive  approach  to  this  assignment  as  long  as  attention 
is  paid  to  the  cognitive  tasks  that  form  the  basis  for  the  assessment. 


COMMENTARY 

This  is  an  original  approach  to  the  essay;  remarkable  in  its  fusion  of  artistic 
unity  and  substantive  analysis,  which  is  achieved  through  extended  metaphor. 
Excesses  of  expression  do  occur,  along  with  historical  generalizations  that 
may  be  challenged.  These  instances  are  outstripped,  however,  by  the  frequency 
of  striking  expression  and  examples  of  impressive  insight.  Throughout,  and  as 
a whole,  this  essay  bears  the  mark  of  an  individual  with  creative  intelligence. 

The  value  positions  are  well  described  and  embedded  within  the  body  of  the 
essay:  "The  value  of  internationalism  covers  a wide  array  of  values  including 
collective  security.  This  is  the  value  of  subordinating  national  goals  in 
order  to  preserve  world  peace.  The  concept  was  given  the  gift  of  life  by 
President  Woodrow  Wilson  of  the  United  States...." 

The  paper  demonstrates  an  extremely  broad  knowledge  of  social  studies  content: 
the  Napoleonic  wars,  the  German  wars  of  unification,  the  Treaty  of  Versailles, 
the  League  of  Nations,  and  the  UN;  brief  but  relevant  references  to  the  Middle 
East  are  well  integrated  into  the  writer's  overall  argument.  The  paper  is 
marked  by  a high  level  of  analysis.  The  commentary  on  the  difference  between 
nationalism  and  self-determination  reflects  sophisticated  reasoning.  Also 
remarkable  is  the  writer's  recognition  that  nationalism  can  lead  either  to 
aggression  or  to  isolationism,  an  observation  that  is  used  as  an  organizing 
principle  for  the  rest  of  the  case  studies. 

The  writer's  skilful  combination  of  evidence,  values,  and  analysis  is  notable: 
"The  collective  security  clause  of  the  Versailles  Treaty  created  the  League  of 
Nations.  But  because  of  the  world's  unreadiness  to  give  up  national  goals, 
the  international  government  fell.  The  concept  of  self  determination  was  not 
fully  understood. ..." 
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The  quality  of  language  and  expression  is  perhaps  the  most  immediately 
distinctive  aspect  of  the  paper.  The  writer  uses  forceful  prose  to  drive  the 
narrative:  "Britain  and  France  were  devastated  by  war,  and  picked  up  the 

fatal  policies  of  appeasement  and  isolationism  along  their  way  to  a recovery 
they  never  quite  reached,"  and  "In  the  Napoleonic  wars,  the  French  spread  this 
fever  [nationalism]  across  Europe  fascinating  the  once  isolated  states...." 

The  reader  may  have  reservations  about  the  "tone"  of  the  paper,  but  the 
metaphor  of  the  prose  acts  as  a unifying  device,  and  the  emotionalism  that 
sometimes  results  from  this  approach  is  nevertheless  focused  and  controlled. 
Throughout  this  essay,  the  writer  reaches  for  a high  level  of  integrated 
synthesis  and  quality  of  expression. 
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